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1. Turn off your screen and answer the following 
questions.

a. Why did you get into education in the first place?
b. What are my core values as a professional?
c. What do I want my professional legacy to be?

1. In 15 minutes - meet with your small group and discuss 
your answers.

Equity work is thinking work



Purpose: I educate with 
determination and commitment to 
create ethical, educated, and engaged 
citizens committed to justice.

There is no such thing as other 
people’s children

Renee Corneille



1. Read this article. As you read answer these questions:
a. What from the article confirmed your thinking?
b. What from the article contradicted your thinking?
c. Quotes that resonated with your and/or questions you still 

have?
2. In your small group - Discuss the article and your 

answers to the questions.
3. As a group - wonder about the following question…”I 

thought Renee was going to talk about equity...why are 
we reading about a fire from 1949?” 

Equity work is thinking work

https://www.penguin.com.au/books/think-again-9780753553893/extracts/2434-think-again


Define (first) and Share (group)

Rigor

What makes a class 
rigorous? Which classes 

are rigorous classes?

Learning

Does your school/district 
have an achievement 

gap? How do you define 
the achievement gap?

Success

How does your 
school/district define 

student success?



How did we 
get to these 
definitions?



An epistemology is one’s knowledge as 
it relates to how one views the world. 
Epistemology “is concerned with 
anything that informs or influences us 
is how we learn, and how we 
understand what we believe is real” 
(Khalifa, 2018).  



Definitions Matter

Rigor

What makes a class 
rigorous? Which classes 

are rigorous classes?

Learning

Does your school/district 
have an achievement 

gap? How do you define 
the achievement gap?

Success

How does your 
school/district define 

student success?





How does our current thinking about student success, 
achievement gaps, rigor, learning, etc...impact how we 
execute systems in our schools? 

Time to read…Four Groups:
1. Age-grouping or Batch-processing of Students
2. Sorting Students
3. Time, Subjects, Credits
4. Grades

Equity work is (re)thinking work

https://docs.google.com/document/d/1kh051sRnaOIm2AzFeHa49qc0bQEYp3WJNvGM4P8r1pg/edit?usp=sharing
https://docs.google.com/document/d/1e2eyqcYlvrvzbkHa6gc97-TeZVhOdbrfNlsEham_ebE/edit?usp=sharing
https://docs.google.com/document/d/1EyueXjxqCLjjv6Dc4_5IzSJ3RK4hkRCO-InrjDH4Bl0/edit?usp=sharing
https://docs.google.com/document/d/1u_ZFvTZ1NnZIt4AURlZ4rxNKs5CXXQ4BhF5Xw5iG-IU/edit?usp=sharing


1. Meet in your groups - decide who will read what. 
2. As you read - what is challenging your thinking? What 

confirms your thinking?
3. As you read - how does your school/district implement 

these school structures? 
4. Have an open discussion with your group. 
5. Large group discussion? Thoughts?

Group Discussion



It is not the 
program...it is 
the thinking.



“Practices will, in fact, be a means of 
replicating inequality rather than interrupting 
it or creating the opportunity to, for staff, to 
build trust and disrupt prejudice.”

“WHAT ARE WE RESTORING?” BLACK 
TEACHERS ON RESTORATIVE 
DISCIPLINE
Hilary Lustick



PBIS - as an alternative thought to be therapeutic rather than 
punitive - traded a disciplinary system of control for a 
medicalized system of restoring order. Unwanted behavior 
came to be defined as evidence of possible behavioral 
disability. PBIS system exchanged one deficit identity of 
“disorderly” student for another of “disordered” student, 
subsuming other considerations of race, class, and gender 
identity. 

CAN PBIS BUILD JUSTICE RATHER 
THAN MERELY RESTORE ORDER?
Joshua Bornstein



It is not the 
program...it is 
the thinking.



Equity work = Superintendent work



St. Anthony New Brighton Case Study



Solution - Teaching and Learning
Standard Work: Teacher Effective Instruction
▸ In SANB schools, effective instruction is grounded in three principles: rigor, 

relevance, and relationships. Without each of these components, high levels 
of transferable learning is not possible. 

▸ RRR Operationalized into Learning Progression 

Standard Work: Principal Instructional Leadership
▸ In SANB schools, effective leadership means principals: set direction, 

develop people, redesign the organization, and manage the instructional 
program.

https://docs.google.com/document/d/1SkXZG1E2mZLSbrmu-yKTHoRqu9NQFla6boqks-uUxgs/edit?usp=sharing
https://docs.google.com/document/d/1COnl8243yUCJBYNFZYeL0ZKEOzTe-tz6vhVTIjDKkzo/edit?usp=sharing


“ Adult behavior has to be 
different to get different 
outcomes. 

...



Solution - Teaching and Learning
Eliminate Variability via Standard Work:

▸ Establish processes (standard work) for 
instruction and leadership.

▸ Establish evidentiary standards - Learning 
Progression for standard work (RRR)



Hypothesis: Focus on Teaching Learning
Standard Work: 

Teacher Effective 
Instruction

Standard Work: 
Principal Instructional 

Leadership

Student Success
Academic and Socially



Rigor
Relevance

Relationship
s



We set out to create a 
district-wide system that 
supports SANB staff in their 
learning, practice, and 
implementation of effective 
instruction. 
Additionally, we are trying to 
use effective instruction 
principles in the design and 
delivery of this work. 23

Our Challenge 
We wanted to create a 
cohesive system where staff 
received: 
● Clear goals and direction
● Explicit instruction around RRR
● PD offered based on their individualized 

needs
● Asynchronous and synchronous 

learning
● Individual and collaborative practice 

opportunities
● Support 
● Feedback and coaching 



24

Our thinking was lead by...

Research and new 
learning

Modeling best practices

Feedback

Asking questions

Our vision/mission

EQUITY

Our context 
(students, staff, and community)

Data



▸ We did the work, but the rest of the staff haven’t. 
▸ We need to get everyone caught up on this 

understanding. Like our students, we need our 
teachers to carry the cognitive load. 

▸ We are not just explaining to the rest of staff what 
we’ve learned -- we need them to experience the 
learning for themselves and own it. 

▸ We need to help staff focus on the “blue” (where all 
the understanding is) -- not the “purple.” 

25

We need to remember...
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RRR = A braid
▸ Like a braid, the three strands of 

effective instruction are connected and 
woven together. 

▸ Each strand enhances and strengthens 
the impact of the others and vice 
versa. 

▸ FYI: Strand = Pillar 

27



The RRR “Syllabus” (so far) 
1. Objectives 

2. Essential Questions

3. Power Standards

4. Required Mindsets

5. Learning Progressions

28



Our 2 “Course” Objectives 
● Teachers eliminate 

educational disparities
through reflecting, 
learning, and growing 
within their 
understanding and 
application of rigor, 
relevance, and 
relationships in their 
classrooms. 

● Use data and feedback 
to identify and engage
in individualized 
professional 
development and 
growth.

29



Our Essential Questions: 1 of 2
● What does it mean to integrate the principles of rigor, 

relevance, and relationships into instruction in order to 
eliminate educational disparities and support transferable 
learning? 

30



Our Essential Questions: 2 of 2
● What steps can I take to improve my instructional practices in 

order to eliminate educational disparities? 
○ How can I ensure all students have access to and 

engage in the cognitive complexity, extended thinking, 
and deep learning they deserve?

○ How can I integrate the multiple identities of all students 
to ensure learning is connected to students’ lives, the 
real world, and/or the authentic study of the discipline? 

○ How can I ensure an affirming, asset-based climate 
which allows all students to feel cared for, challenged, 
supported, empowered, and enlightened by future 
possibilities?  31



Required Mindsets
We must decenter whiteness in our thinking, 
speaking, and practicte to obtain an anti-racist 
district-wide identity.

32



Required Mindsets
● Rigor: 

○ All students deserve access to high-level thinking 
and deep learning.

○ All students have assets and can learn at high 
levels. 

○ Rigor must be embedded at every stage of 
learning. 

33



Required Mindsets
● Relevance:

○ Learning is cultural, social, and emotional. 
○ Students deserve to have their multiple developed 

and developing identities acknowledged and 
honored. 

○ Learning must be authentic and applicable across 
contexts. 

34



Required Mindsets
● Relationships: (What do students deserve about 

relationships) 
○ All students deserve access to intentional 

developmental relationships - expressing care, 
challenging growth, providing support, sharing 
power, and expanding possibilities.  

○ All teachers must make developmental 
relationships a priority. 

○ We cannot effectively teach kids we do not know. 

35
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RIGOR

ELT We transform present practice to eliminate biased assumptions and inequitable 
instruction in order to ensure all students access and engage in the cognitively 
complex, extended thinking and deep learning they deserve.

Level 1 I can identify my biased assumptions and misconceptions related to access and 
expectations of a rigorous education.

Level 2 I can analyze the rigor of my instruction through an equity lens.

Level 3 I use essential learning standards to ensure rigor in my curriculum, instruction, and 
assessments. 

Level 4 I triangulate data to address student needs and incorporate required scaffolds 
(including pacing), resources, and accommodations. 

Level 5 I create learning progressions which facilitate a breadth and depth of knowledge which 
allows all students to access complex thinking and demonstrate growth.

Level 6 I collaborate with students to identify and evaluate learning goals based on where they 
are in their learning and progress towards mastery of a standard or skill.

Level 7 I provide personalized and collaborative opportunities for students to consistently apply 
their new and previous learning in innovative ways across varied situations.

Level 8 Based on my triangulated data, I advocate and lead for systemic change to advance 
rigorous cultures of learning. 

Rigor
Learning 
Progression



Triangulation of Data

37

Data Point 1

Data Point 2 Data Point 3



Assessments/Evidence of Proficiency 
Observation

Application of professional 
development learning in the 
classroom

Examples: videotaped lesson or visit 
by coach  

Student Data

Qualitative or quantitative 
data showing how instruction 
and teaching practices have 
improved student learning 
and/or relationships

Examples: assessment scores, 
survey responses, student work, etc.

Teacher-Created Materials

Materialistic evidence of 
professional learning 
implemented in the classroom

Examples: syllabus, lesson/unit 
plans, revised assessment, etc. 
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1. Clarifying questions about SANB case study?
2. Jot down questions, thoughts, ideas, and/or draw. 
3. Free write about what is going on in your head.
4. Share with your group. 

What are you thinking?



Thank You
Renee Corneille - 612-298-1979


